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CHAPTER I 
INTRODUCTION
The permissiveness of the Montana State Law on
first grade entrants is implied in the following excerpts:
The public free schools of the state shall be open to 
all children and youths between the ages of six and twenty-one years.A
Every public school not otherwise provided by law 
shall be open to the admission of all children between 
the age of six and twenty-one years residing in the 
school districty and the board of trustees shall have the power to admit children not residing in the 
district as herein-before provided.2
Consequently9 the local school boards can and do 
set their own specific entrance dates within this frame­
work. Parents may send their children to school at any 
time during the school year, whenever he becomes six years 
of age, even as late as March, April or May of the school 
term*
While many educators feel that much would be 
accomplished if the state would set a uniform entrance age, 
they further realise this would take the co-operation of 
organizations such as the Montana Education Association; 
the State Board of Education; and the Department of Public
^School Laws of the State of Montana. Constitution, 
Article XI, Section 7*
^Ibid.> Chapter 20, Section 75-2004 (1056).
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Instruction; as well as a constitutional amendment*
I. THE PROBLEM
Statement of the problem* It is apparent that 
schools differ markedly in their requirements for first 
grade entrance* Such differences suggest the question: 
What then is a good admittance requirement and what are 
good criteria or methods to use in determining fitness to 
enter first grade?
More and more educators realise that criteria other 
than chronological age should be considered in evaluating 
readiness for and achievement in the first grade work. 
Witty points out, in agreement with other reading authori­
ties, that although a mental age of six years and six 
months is needed for beginning readers at the point where 
phonics is begun, the attainment of that mental age is no 
guarantee of successful learning*3 Olson compared the 
growth curves in reading and language development for boys 
and girls in the same familyr "Age for age, the girls 
regularly exceed the boys in eight out of ten comparisons, 
where in five out of ten cases, the difference could be 
explained by chance."^
3paul Witty, Reading in Modern Education (Boston: 
D. C. Heath and Company, 19497, 5?*
^fillard C. Olson, Child Development (Boston:
D. C. Heath and Company, 194^), p. 134#
•3*
Hildreth* s study pointed out: **Only the brighter
children and those who are nearing six and a half years by 
the opening of school In September make good progress with 
the traditional first grade p r o g r a m *
The Mansfield Study cites further reasons why more 
and more educators are using other criteria to supplement 
chronological age In setting up requirements for first 
grade entrance * especially in relation to those children 
whose sixth birthday falls near, or after, school entrance 
time:
Many early failures and maladjustments occur among 
younger children; younger children have more difficulty 
learning to read; younger children*s eyes are not 
z^ady for school work; and relief was needed from over­
crowded conditions.o
Purposes of the study. The purposes of this study 
were as follows: to reveal the extent of dissimilarities
In first grade entrance requirements among the public 
schools of Montana; to determine the extent that schools 
use criteria or methods other than chronological age in 
selecting first grade entrants; and to reveal. In general^ 
the nature of the changes In entrance requirements that 
administrators feel would be an Improvement.
^Gertrude Hildreth, **Age Standards for First 
Grade Entrance,** Childhood Education. 23:24*25f September, 
1946.
^Mansfield Public Schools, Mansfield Study 
(Mansfield, Ohio: November, 1954)j p# 3*
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Slgnlflcance of the problem. A survey questionnaire 
study can provide Information which could serve as an 
Incentive for establishing #ore common agreement for first 
grade entrance requirements.
Also, such a study should reflect what administra­
tors throughout the state think with respect to the use of 
other criteria to supplement chronological age In setting 
up standards for first grade entrance.
Scope and limitations. This study was confined to 
class AA, A, B, and C schools (first, second, and third 
class schools) In the State of Montana as defined under 
the new reclassification which became effective September, 
1955* An attempt vras made to obtain Inforsiatlon from all 
of these schools as listed In the Montana State School 
Directory for the 1955-56 school year. Rural schools were 
not surveyed In this study for the following reasons:
(1) The cost of surveying the several hundred rural 
schools would be prohibitive; there are enough rural 
schools to warrant a separate study. (2) Many of the 
rural schools, at the time this questionnaire was mailed 
out, were not In session, having summer classes Instead of 
winter classes. (3) Part II of this survey questionnaire 
Is devoted to administrative opinions on Improvement of 
conditions; most rural schools do not have a resident 
admlni strator•
-5-
Because of the nature of this survey, information 
was obtained solely through the mailed questionnaire tech­
nique. Of 322 questionnaires mailed out, 243 question­
naires were returned for a reply of 75.47 per cent.
It has been assumed that the information obtained 
from these questionnaires is accurate and reliable. Con­
sideration has been given only to those questionnaires 
signed by an authoritative person.
II. DEFINITION OF TERMS
The terms defined include only those which seem to 
warrant a clear-cut definition in relation to their use in 
this paper.
Readiness. The willingness, desire and ability to 
engage in a given activity, depending on the learner* s level 
of maturity, previous experience, and mental and emotional 
set.
Mental Age. The level of a person*s mental ability 
expressed in terms of the median chronological age of 
persons having the same level of mental ability.
Chronological Age. The amount of time that has 
elapsed since an individual* s birth.
Scholastic Aptitude. The experience, traits, capa­
bilities, and achievements which are symptomatic of 
success in a certain area of endeavor.
— 6—
Intelligence Quotient. The most commonly used 
device for expressing level of mental development in rela­
tion to chronological age; obtained by dividing the mental 
age (as measured by a general intelligence test) by the 
chronological age and Multiplying it by one hundred. It 
is a ratio which indicates rate of learning.
Maturation. (1) The change in characteristics of 
an organism resulting from intrinsic (anatomic, physiolo­
gical, and neurological) development, with or without the 
aid of autogenous development (determined primarily by 
nature factors and to some extent by self-initiated 
practice); to be distinguished from changes due to special 
experience or learning; (2) the process of cellular, 
organic, and functional development of an organism.
CHAPTER II 
RELATED INFORMATION AND RESEARCH
The related information and research for this study 
will be concerned with research findings on the variations 
existing in entrance age requirements, and what research 
and authorities suggest as to considerations for setting 
up adequate entrance requirements.
I. STUDIES
Heinz*s study reveals variations in entrance age 
requirements based on a survey of twenty-five states:
The entrance age to schools varies from state to 
state —  often counties and cities within the state —  
according to a recent survey.
The first grade entrance age varies from five years 
three months to six years of age, the majority allowing 
children to enter first grade at five years eight 
months. (NOTE: First grade entrance age: fifteen
states, 5-d; seven states, 5*7; one state has a range 
from 5-3 to 6; two states, not under 5)#^
Wright found, in a study made through the United 
States Office of Education, that **six years of age prior 
to January 1** was the most frequently mentioned age 
criterion for entrance into the first grade and "five 
years by January 1" for entrance into kindergarten. Six 
years at or about the time of entrance to Grade 1 is the
^Mamie W. Heinz, "When to School?" Childhood 
Education. 20:310-21, March, 1952.
*7-
—
law for Alabama, North Carolina, and Virginia* Age 
criteria for school entrance are set by local rather than 
state boards in most states*^
Morphett and Washbume reported that failures in 
reading among first grade children in Winnetka, Illinois, 
decreased, up to a mental age of six and one half years; 
after that point almost everyone passed*^
Hildreth states that the only research findings 
that have much bearing on the problem of entrance require­
ments are those that tend to show that in the conventional 
first grade, children tend to fail unless they have a 
mental age of about six years and four months at the time 
of entrance* Brighter children and those close to six and 
a half years by the opehing of school in September make 
good progress with the first grade program* Slow learners 
and much younger children and the no more than normally 
bright have a difficult time.
Table I, page 9, shows the varying age ranges and 
median chronological ages found for six entering groups 
(Plan I to VI). Plan I includes the children whose ages 
range from five years seven months to a maximum age of
Grace S. Wright, «Permissive School Entrance Ages 
in Local School Systems,« School Life* 20:20-26, July, 1946
^Mabel Vogel Morphett and Carleton Washbume,«When 
Should Children Begin to Read?« Elementary School Journal. 
31:496-503, March, 1952.
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TABI£ I
VARYING AGE RANGES AND MEDIAN CHR0N01/)GICAL 
AGES FOR TYPICAL SCHOOL ENTRANTS?
Plan Minimum Median Maximum Range Minimum Birth
Date
I 5-7 6-0.5 6-6 5-7 to 6-6 6-0 by Feb. 1
II 5-Ô 6-1.5 6-7 5-8 to 6-7 6-0 by Jan. 1
III 5-9 6-2.5 6-Ô 5-9 to 6-S 6-0 by Dec. 1
IV 5-10 6-3.5 6-9 5-10 to 6-9 6-0 by Nov. 1
V 5-11 6-4# 5 6-10 5-11 to 6-10 6-0 by Oct. 1
VI 6-0 6-5#5 6-11 6-0 to 6-11 6-0 by Sept. 1
^Ibid.. p. 24.
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six years six months with a median age of six years one-half 
month# This means that the youngest child of this group 
is five years seven months at the time of school entrance 
and will be six years old on or before February first#
Of the several entering groups presented in Table 
19 Plan III9 that group whose age range is five years nine 
months to six years eight months* according to Hildreth* 
seems to be the most reasonable for schools with no mid­
year entering class# Children entering under Plan III 
would be six years by December 1# Plans I and II would 
make the entering children too young for school in Septem­
ber* while Plans IV* V and VI would make the maximum age 
group of children too mature for the regular first grade 
program#^
King compared the achievement of younger and older 
first grade entrants# Table II shows the total achieve­
ment test scores made at the end of the sixth year of 
schooling by children who entered grade one before and 
after six years of age# The data for the younger and the 
older groups of children are at the left and right of the 
table * respectively. Both groups are comparable in 
scholastic aptitude* that is, the younger group* s mean 
intelligence quotient is 102; the older group* s mean
^Gertrude Hildreth, **Age Standards for First Grade 
Entrance,** Childhood Education. 23:24* September, 1946.
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TABLE II
TOTAL ACHIEVEMENT TEST SCORES MADE AT THE END OF THE SHTH 
YEAR OF SCHOOLING BY CHILDREN WHO ENTERED.GRADE I BEFORE
AND AFTER SIX YEARS OF AGE*®
Younger group 
Mean I.Q. 102 Older Mean I.
group 
Q. 100
Pupil Sex Score (con'd) Pupil Sex Score (con'd)
1 F 9.6 2$ M 6.0 1 M 11.3 26 M 7.42 M Ô.O 29 M 6.0 2 M lO.d 27 M 7.4
3 M 7.9 30 M 6.0 3 M 10. d 2d F 7.34 M 7.9 *31 F 6.0 4 M 9.9 29 F 7.35 M 7.9 32 F 6.0 5 F 9.9 30 F 7.16 F 7.7 33 F 5.9 6 F 9.6 31 M 7.1
7 M 7.5 34 M 5.d 7 F 9.6 32 M 6.9
6 F 7.5 *35 M 5.d d M 9.3 33 M 6.99 F 7.5 36 F 5.d 9 F 9.2 34 F 6.910 F 7.5 37 F 5.7 10 M d.6 35 M 6.d11 F 7.3 3d M 5.7 11 F d.5 36 M 6.d12 M 7.3 39 F 5.6 12 F d.4 37 F 6.d13 F 7.1 40 M 5.4 13 M d.3 3Ô F 6.d
14 M 7.1 *41 M 5.3 14 M d.3 39 F 6.6
15 M 7.0 42 M 5.3 15 F d.i 40 F 6.616 F 7.0 *43 M 5.0 16 F d.i 41 F 6.517 P 6.9 44 F 5.0 17 M 7.9 42 F 6.5Id M 6.9 *45 F 4.d id M 7.9 43 F 6.3
19 F 6.S 46 F 4.d 19 M 7.9 44 F 6.120 F 6.Ô 47 M 4.7 20 M 7.7 45 M 6.121 F 6.6 *4d F 4.7 21 F 7.7 46 M 6.122 M 6.5 *49 M 4.3 22 F 7.7 47 M 6.023 H 6.5 *50 M 4.3 23 F 7.5 4d M 6.024 M 6.5 51 M 4.3 24 F 7.5 49 F 5.525 F 6.1 *52 M 4.2 25 M 7.5 *50 M 5.426 F 6.1 53 M 4.1
27 F 6.1 *54 M 3.d
Mean 6.20 Mean 7.6d
^Pupils who were retained in one grade for more than 
one year.
^Inez B# King, «Effects of Age Entrance into Grade I 
Upon Achievement in Elementary School,” Elementair School 
Journal. 55031-32, February, 1952.
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intelllgence quotient is 100* It will be noted that the 
younger group* e mean achievement was 6.20 grade levels, 
which is below the national norm of 6,9 grade levels. 
Further, of the fifty-four children in the younger group, 
only one-third of them (16) achieved 6.9 grade levels or 
above.
The older group of fifty children, in contrast, had 
a mean achievement of 7.6 grade levels, considerably above 
the national norm of 6.9 grade levels. In this older 
group, approximately sixty-eight per cent or two-thirds 
achieved at or above the national norm of 6.9 grade levels.
Table II also shows, as indicated by asterisks, that 
ten of the younger group had been retained in one grade for 
more than one year, but only one of the older group had 
been retained in one grade for more than one year. ?
In an unpublished study of School District 1, 
Missoula, Montana, Shields studied factors related to 
success and failure in the first grade program. A summary 
of his results is quoted:
Interesting observations may be made with respect to 
the "70-73^ months chronological age group whose mental 
ages are **60-69** months. These are some of the so- 
called late birthday children, whose birthdays fall in 
July, August, September, and October. The highest 
intelligence quotient for any member of this group was 
approximately 100. For this group of the so-called 
late birthdays, sixty-nine per cent were retained in
-13-
grade one; ninety-»three and eight-tenths per cent achieved below the Missoula average; and seventy-five 
per cent achieved below the national norm.
It is evident from this study that a good number of children are entering the School District 1 first grade 
with insufficient scholastic ability to perform ade­
quately in the first grade program. A significant 
number of this group are those who have late birthdays, 
but who are not required to be tested for entrance. It 
seems unjust to permit these children, particularly 
those who are not yet six at the time of school entrance 
and who are average or lower in scholastic ability, to 
be allowed to enter. Such pupils are not mature enough 
to handle the prescribed first grade program; and they, 
as this study showed, are competing with a more scholastically mature group.
The law in Montana permits a child to start school 
at six years of age, yet he does not have to start until 
he is eight years old. This means that at the time of 
school entrance a school board can reject a child who is less than six.o
The Mansfield Study, done at the national level, was 
similar in nature to the present questionnaire survey. Two 
hundred questionnaires were mailed to superintendents in as 
many cities of this country. A tabulation showed that one 
hundred-eighty questionnaires had been returned by superin­
tendents in all states in the United States except Arkansas. 
Some of the questions covered in the Mansfield Study were:
Question 1: ^By what date must a child be six years 
of age before being admitted to the first grade?** The 
survey showed 19*09 per cent (36) of the schools admitted first grade children between September 1 and
°Reed Shields, **A Study of Some Factors That are 
Related to Success and Failure in the First Grade Program 
of School District 1, Missoula, Montana** (unpublished pro­
fessional paper, Montana State University, Missoula, 
Montana, 1956), pp. 25-34.
•lif—
Ocotber 15; 29.23 per cent (53) of the schools admitted 
children whose birthdays fell between November 1 and 
December 1; 49 per cent (35) of the schools admitted 
children whose birthdays fell between January 1 and 
February 1; while only 1.66 per cent (3) of the schools 
gave "double promotions.”
Question 2: "Are you planning any change in entrance
age in the near future?"
Tes 3
No 162
"Not sure" 4
No answer 
Total TSÎ
Question 4: "If you are planning to advance the
entrance date, or if you have done so, please check 
which of the following reasons were used to justify the 
change."
(a) Many early failures and maladjustments among 
younger children 32
(b) Younger children experience more difficulty
in learning to read 29
(c) Younger children's eyes are not ready for 
school work 15
(d) Relief was needed from over-crowded conditions 2 
Total 7Ô
Question 5: "Do you have a kindergarten?"
Yes 122
No 5Ô
No answer 1
Total Ï8i
Question 6; "Do you use any criteria, such as mental 
tests or maturity tests, other than chronological age 
for admitting to first grade?"
Yes 25
No 148
No answer  3
Total 131
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Of the twenty-five schools using tests to determine 
readiness for first grade, approximately 52 per cent 
used a mental test, and 48 per cent used a reading readiness test.
Some of the comments that were given at the end of
this questionnaire are quoted:
1. Don't lose your job over this touchy question*
2. Our entrance age is too low, but is average for this area.
3* Younger children cannot do what first grade demands*
4. My candid opinion is that pupils are entering too soon*
5. All of Number 6 means more trouble*
6. Our first grade teachers over the state (Louisiana) 
would like to see the age limit for entrance set at 
six years*
7. If anything, January 1 is the wrong date.^
Strickland and Plichta make these observations:
It has seemed to teachers that parents are entering 
their children in the first grade younger and younger 
with the years* The time was when many careful, con­
scientious parents considered seven years a better age 
for first grade entrance than six and allowed children 
to work play, learn and grow unemcumbered by the 
problems and concerns of academic requirements until 
that time. Now it appears that some parents can 
scarcely wait for the years to pass to put their 
children in the first grade. No change taking place 
in public education has caused more discussion or been 
more heavily charged with emotional response.
A legal entering age of six years for first grade is 
logical and justifiable. At the age of six most
Mansfield Public Schools, Mansfield Study 
(Mansfield, Ohio: November, 1954), p. 3.
—16-
children have intellectual interests and curiosities 
which the home environment does not completely satisfy# 
Their questions are constant and urgent, and they 
examine and experiment with everything that comes their 
way. The need for enlarged social experience is 
evident at this age, and most children fit into and 
enjoy the group experience of primary school
The research and related information would seem to 
suggest that (1) the permissiveness of the state law is a 
problem in many states other than Montana; (2) the single 
criterion of chronological age is not adequate to determine 
readiness for first grade entrance; (3) a mental age of 
approximately six years six months is needed to benefit 
from a first grade phonics program; (4) and testing ought 
to be an important supplement in determining readiness for 
and success in first grade work#
^^R# G# Strickland and P# Plichta, "Age of Entrance 
into First Grade#" Indiana University School of Education 
Bulletin# 25:7-12, 1^4^
CHAPTER III 
SOURCES OF DATA AND PROCEDURE
Sources of data. The survey questionnaire instru­
ment was the only source of data used in this study. This 
was necessitated by the scope of the study —  state wide —  
and the number of first, second and third class schools to 
be surveyed.
Procedure. To determine the proper questions needed 
in a survey questionnaire of this type, a number of adminis­
trators were shown a list of tentative questions and abked 
to choose those which they felt would elicit answers 
reflecting the desired changes needed and the present 
practices employed in the various schools on school entrance 
policy.
Since the school board and the administrator working 
together formulate school policy, it was decided that the 
questionnaire should be signed by an authoritative person 
such as the superintendent, principal or a department head. 
The questionnaire, for first class schools, was addressed 
to the principal in each of the ë&ementary schools surveyed. 
This was also done for second class schools where the 
principalis name was listed in the Montana State Directory.
The list of schools used in this study was obtained 
from the Montana State School Directory for the current
-17-
school year, 1955-56, which provided the number of schools 
in first, second and third class school districts. A 
stamped, self-addressed return envelope was enclosed with 
the questionnaire to facilitate replies. The date dead­
line for the return of the questionnaires was set two weeks 
from the date the questionnaire was mailed.
A tabulation of questionnaire returns for each 
question was made by districts to obtain a breakdown of 
results.
CHAPTER IV 
RESULTS AND THEIR INTERPRETATIONS
The results and interpretations in this chapter are 
presented on a question by question basis. The question­
naire information was analysed and interpreted for each 
question and, when necessary, tables were presented showing 
the results for first, second and third class schools.
One hundred per cent is represented in the findings 
of this survey questionnaire by 243 replies received, which 
is 75*47 per cent of the 322 questionnaires mailed out, (see 
Table III below). In some tables, where **no answer̂  was 
given, the per cent replies are based on the actual number 
of schools giving an answer.
Question 1: What was the classification of your
school district as of September, 19557 The responses 
indicated SO first class schools, 79 second class and 
84 third class.
TABLE III
RESPONSES TO QUESTION 1: WHAT WAS THE CLASSIFICATION OFYOUR SCHOOL DISTRICT AS OF SEPTEMBER, 1955?
Type of district Number of schools Per cent returns
First class district 80 39.92
Second class district 79 32.51
Third class district 84 34.57
Total 243 100.00
—19—
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Question 2: Table IV shows the various entrance
dates reported on or before which first grade entrants 
must be six years of age^ and the number and percentages 
of first, second and third class school districts using 
such dates. In column 1, entrance dates range from 
September 1 to January 15» with the largest number of 
schools -- 23.5 per cent (5&) closing their doors on first 
grade entrants after October 15# Column 2 shows that 13.8 
per cent (11) first class schools close their doors on 
first grade entrants after September 1; columns 3 and 4 
show that only one first and one second class school use 
this same date. Column 2 also indicates that only one 
first class school had an entrance date beyond December 1. 
Column 4 shows that the latest entrance date, January 15» 
was used by a third class school. "Small enrollment" 
prompted the decision to use this latter date. Column 8 
shows that 75.2 per cent (179) of all schools reporting 
closed their doors on first grade entrants no later than 
November 1.
Three schools had not set entrance dates; two schools 
did not reply to this question.
Question 3: Tables V and VI, pages 22-23, show the
criteria used, other than chronological age, in establishing 
first grade entrance requirements. Table V, columns 2, 3, 
and 4 show that of the 223 schools reporting, 20.8 per cent
TABLE IV
RESPONSES BY SCHOOL CLASSES TO QUESTION 2: BY WHAT DATE MUST A CHILD
BE SIX YEARS OF AGE BEFORE YOUR SCHOOL WILL ADMIT HIM INTO THE FIRST
GRADE FOR THE FALL TERM?
Column (1) (2) (3) (4) (5) (6) (7) (8)
Entrance date 1st class 2nd class 3rd classreported by schools schools schools Total Cum. per
schools No. per cent No. Per cent No. Per cent cent Cum.
September 1 11 13.Ô 1 1.3 1 1.2 13 13 5.5 5.515 1 1.2 1 14 .4 5.930 2 2.5 1 1.2 3 17 1.3 7.1October 1 7 Ô.S 13 16.5 10 11.2 30 47 12.6 20.0
15 10 12.5 20 25.3 26 32.0 56 103 23.5 43.030 1 1.2 2 2.5 3 106 1.3 44.631 19 23.S 16 20.3 B 9.8 43 149 18.0 62.6November 1 12 15.0 5 6.3 13 16.1 30 179 12.6 75.2
15 12 15.0 6 7.6 1 1.2 19 198 8.0 83.230 3 3.8 4 5.1 2 2.4 9 207 3.8 87.0December 1 4 5.0 2 2.5 2 2.4 8 215 3.4 90.4
15 1 1.2 1 216 .4 90.8
25 1 1.2 1 217 .4 91.230 2 2.5 1 1.2 3 220 1.3 92.4
31 1 1.3 3 3.6 4 224 1.7 94.1January 1 5 6.3 6 9.8 13 237 5.5 99.6
15 1 1.2 1 238 .4 100.0
Total
Reporting "80 78 7J8
TABI£ V
RESPONSES BY SCHOOL CLASS TO QUESTION 3:
DOES YOUR SCHOOL USE ANY CRITERIA OTHER THAN CHRONOLOGICAL AGE
IN ESTABLISHING ELIGIBILITY?
Column (1) (2) (3)* (4) (5)
Schools
Test âll** 
students 
No. Per cent
Test **some" Test "no** 
students students No. Per cent No. Per cent
Total
schools
Reporting
1st class 15 20.8 12 16.7 45 62.6 72
2nd class 12 16.4 6 8.2 55 75.3 73
3rd class 18 23.1 11 13.0 49 62.S 7Ô
Total 45 20.8 29 13.0 149 66.Ô 223
*Column 3: Ŝome** interpreted:
Types of children tested Number 1st class
of schools testing 
2nd class 3rd class Tot.
Mentally handicapped 4 3 5 12
Physically handicapped 1 1
Late birthday 8 2 6 16
Total 12 6 11 29
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TABLB VI
RESPONSES BT SCHOOL CLASS TO QUESTION 3 (CONTINUED): INDICATE METHODS AND NAMES OF TESTS USED
Types of tests used lot classschools 2nd class schools
3rd class 
schools
Tota]
Readiness Tests
Metropolitan Reading 
Readiness Test 3 3 4
10
Le e-Clark Reading 
Readiness Test
1 1
Van Wagenen Reading 
Readiness Test
2 2
Monroe Reading 
Readiness Test
1 1 2
Gates Reading 
Readiness Test
1 1
Ginn Reading 
Readiness Test
1 1
Scott-Foresman Reading 
Readiness Test
1 1
Mental Tests
Detroit Beginning 
Intelligence Test
2 2
Wechslar-Bellvue 
Intelligence Test
1 1
Thurstone Primary Mental 
Abilities Test SRA 5-7
1 1
—2/|.—
(45) used testing for all first grade entrants; 13.0 per 
cent (29) tested ŝome** entering students; and 66.8 per 
cent (149) of the total schools reporting tested no first 
grade entrants.
The lower part of Table V shows the breakdown of 
testing for those schools that tested ^some students."
Of the 223 questionnaire returns counted for this table, 
none indicated testing for emotional, social and persona­
lity evaluations. Twenty questionnaires, marked inaccu­
rately for this question, were not counted in the responses 
tabulated. Eight first class schools tested late birthday 
children and four tested the mentally handicapped children; 
three second class schools tested the mentally handicapped, 
one tested the physically handicapped, and two tested late 
birthday children; five third class schools tested the 
mentally handicapped and six tested late birthday children. 
These "some students" tested are shown at the top of Table 
V, column 3, and total 13.0 per cent (29) of all schools.
Of the forty-five schools that used testing for "all 
students," 84.0 per cent (3̂ ) used only readiness tests 
for first grade entrants; 11.0 per cent (5) of these 
schools used a combination of mental and readiness tests 
for entering first graders; and 5.0 per cent (2) of these 
schools used an intelligence test for first grade entrants.
Table VI, page 23, a continuation of Question 3,
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indicates the frequency and types of tests used in first, 
second and third class schools* Although returns showing 
the names of tests used were not numerous, ten schools 
used the Metropolitan Reading Readiness Test* The other 
tests used had frequencies not greater than two, which 
were scattered among the various school districts* The 
only types of tests indicated were readiness (1Ô) and 
mental (4).
Question 4: Table VII shows the responses to the
question: Do you ever send home children who, after
having been admitted, are eventually found not ready for 
first grade work?
TABLE VII
RESPONSES BY SCHOOL CLASS TO QUESTION 4:
DO YOU EVER SEND HOME CHILDREN WHO* AFTER HAVING BEEN ADMITTED, 
ARE EVENTUALLY FOUND NOT READY FOR FIRST GRADE WORK?
Type school «Yes"
No* Per cent
If
No.
No"
Per cent
Total schools 
reporting
1st class 5d 74.4 20 25.6 78
2nd class 54 69.3 24 30.8 78
3rd class 39 48.1 51.8 81
Total 151 63.8 86 36.3 237
Of the total schools reporting, 74.4 per cent (58)
of the first class schools; 69.3 per cent (54) of the
second class schools; and 48*1 per cent (39) of the third
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class schools sent children home, after admittance, who 
were found not ready for first grade work.. Only 36.3 per 
cent (Ô6) of the schools reporting did not send children 
home who were not ready for first grade work.
PART II
Part II of the survey questionnaire is devoted to 
administrative opinions and is purported to reveal the 
nature of the changes in entrance requirements that 
administrators feel would be an improvement.
Question 1: Table VIII indicates the response to
the question: For how many years had your present first
grade entrance policy been in effect? The information, 
excluding those who **did not know**, indicates that the 
majority have had their policy in effect between one and 
ten years; of these, over half the schools have had their 
policy in effect approximately one to five years. This 
would seem to suggest that several policy changes are 
relatively recent among the schools surveyed. Many of the 
schools surveyed —  43#0 per cent (103) did not know 
how many years their policy had been in effect. Most of 
the reasons cited by schools that **did not know** attri­
buted their answer to a rather extensive turnover in 
admini strators.
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TABLB VIII
RESPONSES BY SCHOOL CLASS TO QUESTION 1: FOR HOW MANY YEARSHAS YOUR PRESENT FIRST GRADE POLICY BEEN IN EFFECT?
Column (1) (2) (3) (4) (5)
Years 1st class 2nd class 3rd classin effect schools schools schools Total
1 5 3 6 142 5 5 10 203 2 14 d 24
U 1 3 1 55 S 5 2 156 3 7 4 147 1 3 2 6
6 4 5 1 10
9 1 110 10 6 6 2211 1 112 2 2
14 1 115 2 2
Do not know 37 25 W 103
Total responses 7Ô 7« 84 240
• 2 Ô *
Question 2: Table IX shows the administrative
response to the question: Are you planning any change
In your entrance age policy In the near future?
TABLE IX
RESPONSES BT SCHOOL CLASS TO QUESTION 2: ARE YOU PLANNING
ANY CHANGE IN YOUR ENTRANCE AGE POLICY IN THE NEAR FUTURE?
Column
Type schools «Yes»’ «No" Total responses
1st class schools 10 67 77
2nd class schools 13 63 76
3rd class schools
12 71 83
Total 35 201 236
Per cents 14.8 85.2
Table IX shows that of the schools reporting ”yes^, 
only 14.S per cent (35) are contemplating a change In their 
entrance policy; In contrast, 05*2 per cent (201) of the 
schools are contemplating no change at this time# Some of 
the reasons advanced by those schools who contemplated no 
change were:
1. Let the state department make the first change.
2# We are perfectly satisfied until the law changes.
3# If the county will change, we will too.
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4. Legislators, not us, should be thinking of a change.
5* I don* t believe in this "business** of tests, doctors, and other expense consuming deals.
It might be inferred from these statements that 
some administrators are not denying that a change would be 
favored, but merely that they are not the ones to imple­
ment such a change.
Question 3 : Do you think your present entrance
policy is adequate? Table I reveals that 54.5 per cent 
(128) of the administrators felt their present policy was 
adequate and 45#5 par cent (107) felt their policy was not 
adequate. The distribution of **yes" opinions was about 
even among the first, second and third class schools; as 
were the "no" responses.
TABLE X
RESPONSES BY SCHOOL CLASS TO QUESTION 3: DO YOU THINK YOUR
PRESENT ENTRANCE POLICY IS ADEQUATE?
Column (1) (2) (3) (4)
Type schools "Yes" "No" Total responses
1st class schools 44 31 75
2nd class schools 36 40 76
3rd class schools 36 84
Total 128 107 235
Per cents 54.5 45.5
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Question 4: If you have done so, or contemplate
making a change in your entrance policy, please explain. 
Typical responses given by administrators for a desired 
change are paraphrased briefly:
Many administrators expressed a desire to set their 
entrance dates, in general, about a month earlier than they 
now had them. "Too many children are immature" was a 
common comment. Other administrators would like to intro­
duce testing for their first grade entrants; supplement the 
present testing program; or have county wide acceptance of 
a mutually agreed upon entrance date. "Late birthday" 
children accounted for numerous reasons why a change would 
be in order; and a few administrators mentioned "crowded 
conditions" as a factor in their desire for a change. 
Testing was a commonly expressed desire in all classes of 
schools.
Question 5: Table XI shows methods used by schools
to orient parents on entrance requirements for first 
graders. The most frequently mentioned method was the pre­
school round-up, used by 66.9 per cent (1)6) of all schools 
surveyed, (see columns 5 and 6). Newspapers accounted for 
the second largest method of orienting parents,(see columns 
5 and 6); 57.1 per cent (137) of the schools surveyed used 
this medium. Letters were used by 36.4 per cent (43) of 
the schools; and 1Ô.2 per cent (43) of the schools used a 
handbook, (columns 5 and 6). Three schools even had access
-31-
TABLE XI
RESPONSES BY SCHOOL CLASS TO QUESTION 5: HOW DOES YOUR
SCHOOL ORIENT PARENTS OF ENTERING FIRST GRADE 
CANDIDATES AS TO ENTRANCE REQUIREMENTS?
Column (1) (2) (3) (4) (5) (6)
Methods
used
1st class 
schools 
No. 56
2nd class 
schools 
No. %
3rd class 
schools No. % Total $
Radio 27 34.6 6 7.6 1 1.3 34 14.4
Handbook 1Ô 23.1 15 19.0 10 12.6 43 16.2
Newspaper 5Ô 74.2 55 69.6 24 30.3 137 57.1
Letter 20 40.6 36 46.1 2Ô 35.4 66 36.4
Pre-schoolround-up 57 73.1 55
69.6 46 56.2 156 66.9
Parent-
Teacher
Conference 9 11.5 7 6.9
12 15.2 26 11.9
T.V. 3 3.Ô 3 1.3
Total schools responding in Table XI were 236; there 
was more than one possible response.
-32-
to a television station* It is significant that 8? per cent 
of all schools surveyed used more than one medium to communi­
cate with parents, the most frequently used combination being 
the newspaper and pre-school roundup. Only twenty-eight 
schools used parent-teacher conferences in combination with 
another medium*
Questions 6 and 7: Table XII shows the percentage of
schools having a kindergarten and the administrative opinions 
on the value of kindergartens* The majority of schools, 84.B 
per cent (206), had no kindergartens; only 15.2 per cent (37) 
of all schools surveyed had a kindergarten; (see columns 5 
and 6). No third class schools answering Question 7 had a 
kindergarten* It is significant to note that, while only 
thirty-seven schools had a kindergarten, 51.0 per cent (124)
of the administrators felt they should eventually be in our
public schools (columns 5 and 6, Question 7); 25*1 per cent
(61) felt kindergartens were needed for all children (column 
5); 10.3 per cent (25) felt that we do not need kindergartens 
in our public schools; 9.9 per cent (24) of the administrators 
felt kindergartens were needed for "some** children (**some" 
defined by twelve administrators as children too immature for 
first grade); and the following comments also revealed adminis* 
trative opinions:
1. They should be in all schools —  public and private*
2. We shall have them if we ever get to the place where
we are not too crowded to house them.
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3e Helena has both public and private kindergartens. I 
think they are fine except for one thing, there is Just 
not enough of them to go around. When the public is 
ready to pay for them, we shall be able to give our children more advantages.
4* We do not have building space. There are six or 
seven private kindergartens in Billings. Kindergartens 
should be under the supervision of the public schools to 
be effective. Some kindergartens are conducted with first grade work in mind, these are quite good.
5. We*re getting along without them, and in such a fast 
growing community we can* t afford them. We are bonded to 
the hilt getting room to take care of six year olds.
6^ There are other needs more Vital in our schools.
Question S: Table XIII shows administrative opinions
checked on the questionnaire, which apply to the value of 
testing first grade entrants. Columns 5 and 6 show, of the 
number of administrators replying, 69.3 per cent (160) felt 
that testing should be used to help determine the fitness for 
all entering first grade students; 45*9 per cent (106) felt 
that testing should be used as an aid in deciding whether or 
not to remove a child from school who had not adjusted to the 
first grade program; and 20.3 per cent (47) felt that testing 
should be used to determine the fitness for some first grade 
entrants. Only 7.Ô per cent (1Ô) of the administrators felt 
that testing need not be done to determine school entrance at 
the first grade level. Where administrators checked more 
than one response, the only combination was opinion two and 
four (see column 1). No other combination was checked.
This information would seem to suggest that the
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TABLBXII
RESPONSES BY SCHOOL CLASS TO QUESTION 6: DOES YOUR SCHOOL
HAVE A KINDERGARTEN? AND QUESTION 7; ADMINISTRATIVE 
OPINION ON THE VALUE OF KINDERGARTENS
Question 6
Response
1st class 
schools 
No. per cent
2nd class 
schools 
No. per cent
3rd class 
schools No. per cent
Total
replies
Per
cent
«Yes” 21 26.2 16 20.3 37 15.2
«No" 59 73.8 63 79.8 Ô4 100.0 206 84.8
Total Ô0 79 84 243
Question 7:*
We don*t 
need them 5 6.3
10 12.7 10 11.9 25 10.3
Needed for 
some
children
10 12.5 4 5.1 10 11.9 24 9.9
Needed 
for all 
children 25 31.3
20 25.3 16 19.1 61 25.1
Should 
have them 
in our 
public 
schools
42 52.5 40 50.6 42 50.0 124 51.0
^Percentages based on 243 replies.
TABLE XIII
RESPONSES BY SCHOOL CLASS TO QUESTION S: ADMINISTRATIVE
OPINIONS ON THE VALUE OF TESTING FOR FIRST GRADE ENTRANTS
Column (1) (2) (3) (4) (5) (6)
Administrative opinions
1st class 
schools 
No* Per cent
2nd class 
schools 
No. Per cent
3rd class 
schools 
No. Per cent
Total
replies Per
cent
Testing need not be done to 
determine school entrance at 
the first grade level
5 6.7 7 9.0 6 7.7 1Ô 7.3
Testing should be used to help 
determine the fitness for all 
entering first grade students
45 60.0 55 70.5 60 76.9 160 69.3
Testing should be used to 
determine the fitness for some 
first grade entrants
20 26.7 13 16.7 14 17.9 47 20.3
Testing should be used as an 
aid in deciding whether or not 
to remove a child from school 
who has not adjusted to the 
first grade program
45 60.0 35 44.9 26 33.3 106 45.9
Total* 75 73
Iu>r
*Total, because of more than one possible answer, based on 231 replies.
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majority of administrators surveyed feel testing is an aid 
in determining readiness for and success in the first grade 
work.
Question 9: Table XIV shows whether or not adminis­
trators think that the generally used chronological age 
criterion alone should be used to determine school entrance
TABLE XIV
RESPONSES BY SCHOOL SIZE TO QUESTION 9: DO YOU THINK THAT
THE GENERALLY USED CHRONOLOGICAL AGE CRITERION ALONE 
SHOULD BE USED TO DETERMINE SCHOOL ENTRANCE?
Column (1) (2) (3) (4)
Type schools No.
"Yes"
Per cent No.
"No"
Per cent
Total
replie;
1st class 
schools 31 39.7 47 60.3
78
2nd class 
schools
Id 23.4 59 76.6 77
3rd class 
schools
20 25.0 60 75.0 do
Total 69 29.4 166 70.6 235
Column 3 shows that 70.6 per cent (166) of the 
administrators reported that chronological age is not 
sufficient to determine school entrance; of this number, 
75.0 per cent (60) of the administrators were in third 
class schools. Column 2 shows that the largest number of 
administrators, 39.7 per cent (31), who felt that
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chronological age was sufficient were in first class schools
Administrators who felt that chronological age was not
sufficient criterion for first grade entrance were asked to
cite reasons for their reply. The following quotations
reflect the general area of typical responses:
1. Testing and teacher judgement are more accuratethan strict chronological age.
2* Readiness tests of some kind would give an indica­
tion as to the student*s ability to do the work.
3. A person well trained in child psychology could be useful here.
4. Testing might show parents that their children are immature » more so than just our word for it.
5* We should screen out the immature child before,
not after, he starts school.
6. If the law were changed, and we had testing, we 
would have a better system of screening entrsuits.
7. Readiness, mental maturity and physical factors must be considered in admitting students to the first 
grade•
Question 10: Table XV gives data vdiich reveals
administrative opinions on the date before which a child 
must be six years of age, as one criterion for first grade 
entrance. The data in column 1 shows the suggested dates 
range from March 31 (the March before school begins for 
such children) to January 1 (the January after school has 
begun for such children). The most popular date suggested 
by administrators in all schools surveyed, 27.7 per cent
(62), was that a child be six years of age on or before 
September 1, (columns 5 and 7). This date was also the
TABLE IV
RESPONSES BY SCHOOL CLASS TO QUESTION 10: WHAT DATE - BEFORE WHICH A CHILD
MUST BE SIX YEARS OLD - DO YOU THINK IS BEST TO USE AS AT 
LEAST ONE CRITERION FOR FIRST GRADE ENTRANCE?
Column (1) (2) (3) (4) (5) (6) (7) (8)
Suggested
entrance
dates
1st class 
schools 
No. Per cent
2nd class 
schools 
No. Per cent
3rd class 
schools 
No. Per cent
Total
all
schools
Per
cent
Cum.
total
Cum.
per
cent
March 31 1 1.3 1 .4 1 .4May 30 1 1.4 1 .4 2 .8June 1 1 1.3 1 1.4 2 .9 4 1.7July 1 3 4.1 3 1.3 7 3.015 1 1.4 1 .4 8 3.4August 1 2 2.7 2 .9 10 4.3
15 1 1.3 1 1.4 2 .9 12 5.231 2 2.6 2 .9 14 6.1September 1 20 26.0 26 35.6 16 21.6 62 27.7 76 33.815 7 9.1 3 4.1 2 2.7 12 5.4 88 39.230 4 5.2 1 1.4 2 2.7 7 3.1 95 42.3October 1 11 14.3 15 20.5 16 21.6 42 18.8 137 61.115 4 5.2 10 13.7 11 14.9 25 11.2 162 72.330 3 4.1 1 1.4 4 1.8 166 74.1
31 a 10.3 7 9.6 2 2.7 17 7.6 183 81.7November 1 9 11.7 1 1.4 9 12.2 19 8.5 202 90.2
15 6 7.8 6 2.7 208 92.930 1 1.4 1 .4 209 93.3December 1 2 2.7 i 2.7 4 1.6 21i 9$.l
31 2 2.7 1 1.4 3 1.3 216 96.4January 1 3 3.9 1 1.4 4 5.4 8 3.6 224 100.0
Total* 77 73 74 224
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most frequently selected by first, second and third class 
schools; October 1 was the second most frequently chosen 
date for all schools combined, with a total of 1Ô.Ô per 
cent (42). The information in columns 7 and Ô shows 42#3 
per cent (95) of the administrators felt a date on or 
before September 30 was acceptable for entrance age. No 
first class school suggested an entrance date beyond 
November 15 (see column 1).
Although 201 schools are planning no change in 
entrance age requirements, 55«7 per cent of those same 
administrators indicated a suggested change in entrance 
dates for Question 10. This trend appears to indicate 
that perhaps administrators, personally, desire a change; 
their communities possibly do not.
CHAPTER V 
SUMMARY AND CONCLUSIONS
I. SUMMARY
The purposes of this study —  through the use of the 
survey questionnaire —  were as follows: to reveal the
extent of dissimilarities in first grade entrance require­
ments among the public schools of Montana; to determine 
the extent that schools use criteria or methods| other 
than chronological age, in selecting first grade entrants; 
and to reveal, in general, the nature of the changes in 
entrance requirements that administrators feel would be an 
improvement *
The research and related information given in 
Chapter II, pages 7-16, suggests that (1) the permissive­
ness of the state law on entrance requirements is a 
problem in many states other than in Montana; (2 ) the 
single criterion of chronological age is not adequate to 
determine readiness for first grade entrance; (3) a mental 
age of approximately six years six months is needed to 
benefit from a first grade phonics program; (4 ) and 
testing ought to be an important supplement in determining 
readiness for and success in the first grade work.
A summary of the results and interpretations given 
in Chapter IV can probably best be summariPed by a
— 39—
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breakdown on a question by question basis:
Question 1 (Part I): The information given in Table
III, page 19, indicates that, of 322 questionnaires mailed 
out, 75#5 per cent (243) replies were received.
Question 2: The data in Table IV, page 21, showed
the largest number of schools —  23.5 per cent (56) —  
closed their doors on first grade entrants after October 
15 ; eleven first class schools closed their doors on first 
grade entrants after September 1. Of all schools reporting 
75#2 per cent (179) closed their doors on first grade 
entrants no later than November 1.
Question 3: The data revealed in Table V, page 22,
showed that 20.S per cent (4 5) of all schools surveyed on 
this question, testing for all first grade entrants; 13#0 
per cent (2 9) tested ”some” entering students (eight first 
class schools tested late birthday children and four 
tested the mentally handicapped, one tested the physically 
handicapped, and two tested late birthday children; five 
third class schools tested the mentally handicapped and 
six tested late birthday children); while the majority,
66.Ô per cent (149) of all schools surveyed, tested no 
first grade entrants. Of the schools naming a test used 
(Table VI, page 23) the Metropolitan Reading Readiness 
Test was named ten times for the greatest frequency.
Question 4: The data shown on Table VII, page 25, 
indicated that 63.8 per cent (151) of all schools surveyed
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sent children home, after admittance, who were found not 
ready for first grade work; 36.3 per cent (86) did not 
send children home. Of these, 51.8 per cent (42) third 
class schools indicated they did not send children home 
for the greatest per cent. The total schools surveyed on 
this question totaled 237.
Question 1 (Part II): The data cited in Table VIII,
page 27» showed that 56.8 per cent (1 5) of the schools 
indicating years their policy has been in effect reported 
between one to five years; the majority, having their 
policy in effect between one and ten years. Administrative 
turnover accounted for the large percentage of schools —  
42.5 per cent (103) who "did not know" how long their 
policy had been in effect.
Question 2: The data described in Table IX, page
28, indicated that only 14*0 per cent of the administrators 
reporting were planning a change, while 85.2 per cent (201) 
were not planning a change in entrance policy in the near 
future.
Question 3: The data in Table X, page 29, reveals
that 45.5 per cent (107) of the administrators felt their 
entrance policy was not adequate, this opinion was about 
evenly distributed among the first, second, and third class 
schools; 54.5 per cent (128) administrators felt their 
present policy was adequate.
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Question 4: Administrators who have, or who are
contemplating a change in entrance age policy, explained 
that "too many immature children" were entering the school 
system; a form of testing should be added to their policy; 
late birthday children should be tested; and there should 
be county wide acceptance of a standardized entrance date. 
Testing was a commonly expressed desire of many administra- 
tors.
Question 5: The information in Table XI, page 31,
reveals the methods used to orient parents on first grade 
entrance requirements. The most frequently mentioned 
medium was the pre-school roundup, used by 66.9 per cent 
(150) of all schools surveyed; newspapers were second in 
frequency of use, 57*1 per cent (137) schools using this 
medium. The most popular combination of media consisted 
of the newspaper and the preschool roundup. The majority 
of schools, 07.0 per cent (205) used more than one medium 
of communication in the orientation of parents.
Questions 6 and 7: The data shown in Table XII,
page 33, indicated that the majority of schools, 04.0 per 
cent (206 of the 243 schools surveyed), have no kinder­
garten; while 15.2 per cent (37) of all schools surveyed 
had a kindergarten. Although only thirty-seven schools 
have a kindergarten, 51.0 per cent (124) of the adminis­
trators felt we should eventually have kindergartens in 
our public schools. No third class school among the 04
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responding had a kindergarten* A small per cent, 10*3 per 
cent (25), of the administrators in all schools felt we 
did not need kindergartens*
Question 82 The information in Table XIII, page 34, 
reveals administrative opinions on the value of testing 
first grade entrants* The largest response was in the 
affirmative, with 69*3 per cent (160) of the administrators 
feeling testing should be used to help determine the 
fitness of all first grade entrants; 43*9 per cent (106) 
feeling that testing should be used as an aid in deciding 
whether or not to remove a child from school who had not 
adjusted to the first grade program; and 20*3 per cent 
(4 7) affirming that testing should be used to determine 
the fitness for ’•some" first grade entrants* Only 7*0 per 
cent (1 6) of the administrators felt testing need not be 
done*
Question 9: The data in Table XIV, page 35, showed
the administrators’ opinion on whether or not chronological 
age was sufficient criterion to determine school entrance* 
The majority of administrators, 70*6 per cent (166), 
answered "no" to this question; while 29*4 per cent (69) 
felt that chronological age was sufficient for first grade 
entrance. As cited previously, the distribution among 
first, second and third class schools was about even*
Question 10: The data in Table XV, page 37, shows
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administrative opinions on the best single date to be used 
before which a child must be six years of age, as one 
criterion for first grade entrance. The dates suggested 
ranged from March 31 (the March before school begins) to 
January 1 (the January after school has begun). The most 
popular date suggested by administrators in all schools 
surveyed, or a majority of 27.7 per cent (62), was that a 
child be six years of age on or before September 1. The 
second most popular date with administrators was October 
1, with 1Ô.Ô per cent (42) indicating this date. Of all 
schools indicating a closing date, 95*1 per cent (213) 
closed their doors on or before December 1.
Although 201 administrators (85.2 per cent of those 
responding to Question 2, Part II) planned no change in 
entrance requirements, 55#7 per cent of these same adminis­
trators indicated a suggested change in entrance dates when 
surveyed on Question 10.
II. CONCLUSIONS
The results of this study could serve as an incen­
tive for establishing more common agreement regarding 
entrance age requirements in the state of Montana. These 
results are presented, briefly, to serve as a guide for 
those seeking information on the problems and possibilities 
of a common entrance age policy.
-45*
The entrance policy for the state of Montana will, 
in all probability, not be changed for some time. Therefore, 
a solution within the framework of the existing law, seems 
to be the most practical aspect to consider at this time.
Although the majority of schools closed their doors 
on first grade entrants on or before October 15, the 
largest percentage of administrators indicated they pre­
ferred children be at least six years of age on or before 
September 1 —  approximately fôrty-five days earlier than 
the most frequently used entrance date. Many administra­
tors commented upon the number of "immature children" 
entering each year, as one reason they desired an earlier 
entrance date. For the same reason, 69.3 per cent (106} 
of the administrators felt that testing should be used to 
determine the fitness of all entering first grade students, 
and 70.6 per cent (166) felt that chronological age alone 
was not sufficient criterion to admit children into the 
first grade. Hildreth states that the only research 
findings that have much bearing on the problem of entrance 
requirements are those that tend to show that in the 
conventional first grade, children tend to fail unless 
they have a mental age of about six years and four months 
at the time of entrance. Brighter children and those 
close to six and a half years by the opening of school in
—
September make good progress with the first grade program.^
Shields, in his study, made the following observa­
tions:
Interesting observations may be made with respect to 
the ^70-73” months chronological age group whose mental 
ages are **60-69*̂  months. These are some of the so- 
called late birthday children, whose birthdays fall in 
July, August, September, and October.
For this group of the so-called late birthdays, 
sixty-nine per cent were retained in grade one; ninety- 
three and eight-tenths per cent achieved below the 
Missoula average; and seventy-five per cent achieved 
below the national norm.
...It seems unjust to permit these children, par­
ticularly those who are not yet six at the time of 
school entrance and who are average or lower in 
scholastic ability, to be allowed to enter. Such 
pupils are not mature enough to handle the prescribed 
first grade program; and they, as this study showed, . 
are competing with a more scholastically mature group.^
Since most schools have the traditional first grade 
program, and phonics, generally, is begun about five 
months after school starts, it would seem to indicate that 
a mental age of six years and six months would be an 
important consideration in selecting first grade entrants. 
Testing, then, would seem to be one way of accomplishing 
this selection of first graders.
iHiidreth, loc. cit. 
^Shields, loc. cit.
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“51*“
4 April, 1956 
Jopliiij Montana
Deari Administrator :
May i intrude upon your busy schedule for a few min­
utes? Enclosed i;s a questionnaire of interest to a 
great many educators; ‘concerning the EÎ TRAKCE AGE ES« 
QUIRKI'ÎENTS in the State of Montana e
This questionnaire is divided into two parts: Firsts
the entrance age requirements ]^ur system now emplojf-s 
to admit first graderso Secondly- the questionnaire 
deals with YOUR opinion as to what steps might be 
taken to improve^ standardize or correct the present 
entrance requiremsntso Whether YOUR opinion reflects 
conditions in your own system or are on a statewide 
basisg they will be most welcome«
The validity of this study depends entirely upon the 
response of people like yourself « admirdstratorsg 
counselors g whatever level - who feel the need for a 
more definite understanding between parents and admin­
istrators as to what constitutes readiness for the 
first gradeo
Further validity of this questionnaire requires the 
signature of the person (or pei'sons) answering this 
questionnaire5 IF they are not the person to whom 
this letter has been addressed^ stat^ing their pos­
ition in your system. The signature line is on the 
last page of the questionnaire,
A deadlineg tentative, of April 20th, has been set for the return of these questionnaires. This will enable me to tabulate the information I receive, be­
fore the school year ends.
This questionnaire is in partial fullfillment for my 
Master’s Degree at Montana State University,
I have enclosed a htamped, self-addressed envelope 
for your convenience.
Thank you for your time and consideration.
Sincerely,
Lawrence £, White Principal
QUESTIONNAIRE 
PART I
THESE questions should be answered in terms of the 
policy established and followed by your school dis­
trict for the fall term, 1955»
1# What was the classification of your school dis­
trict as of September, 1955?
  First class
  Second class
  Third class
2* A . In general, by what date must a child be six 
years of age before your school will admit him 
into the first grade for the fall term?
Month Day_____________
B# What other date, if any, is used for excep­
tional cases? Included here, for example, would 
be an advanced date for late birthday children 
who must also meet some test requirement.
Month_____________________ Day _ _ _ _ _ _ _ _
Explain _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
-52.
-53-
Does your school use any -criteria other than 
chronological age in establishing eligibility?
If so, indicate methods and names of tests used# 
  None
  Yes, for ALL pupils
  Readiness testing
  Intelligence testing
  Social, emotional or personality rating
  Medical rating
  Other devices or methods (which) _______
  ̂Yes, for SQIiE pupils
a# ___ The suspected mentally handicapped
  Readiness testing
  Intelligence
  Social, emotional or personality rating
  Medical rating
  Other devices or methods (which) ______
b, ___ The physically handicapped
  Readiness testing
  Intelligence testing
  Social, emotional or personality rating
  Medical rating
  Other devices or methods (which) ___
-54-
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Those having late birthdays 
Readiness testing 
Intelligence testing
Social, emotional or personality rating 
Medical rating
Other devices or methods (which) _____
d* ___ The emotionally or socially handicapped
  Readiness testing
  Intelligence testing
  Social, emotional or personality rating
Other devices or methods (which) ______
Others (specify)
Readiness testing 
Intelligence testing
Social, emotional or personality rating 
Medical rating
Other devices or methods (irhich) ______
-55-
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4# Do you ever send home any children who, after 
having been admitted, are eventually found not 
ready for first grade?
  No
  Yes
If ^̂ Yes“' is checked, what basis is used to 
arrive at this decision? (Check below, any 
that apply)*
a# _  Opinion of teacher, based on obser­
vations and child’s performance, 
b# ___ Principal’s observations 
Other personnel 
___ Nurse 
___ Doctor
  Special school personnel such as
psychologist or counselor 
  Other personnel ________________
— 56—
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PART II
(ADMINISTRATIVE OPINION)
lé For how many years has your present first grade 
entrance policy been in effect?
 Years
 Do not know
2. Are you planning any chan̂ ê in your policy of en­
trance age requirements in the near future?
 No
Yes (see question 4)
3# Do you think your present entrance policy is adequate?
 No
 Yes
4# If you have done so, or contemplate making a change 
in your entrance policy, please explain.
The change _
The reason
-57-
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5. How does your school orient parents of entering first 
grade candidates as to entrance requirements? (Check 
those which apply),
 Radio Letter
Handbook Pre-school roundup
 Newspaper Other_____________
6. Does your school have a kindergarten?
 No
 Yes
7# On public school kindergartens, check according 
to your opinion*
 We don* t need them
 Needed only for seme children
 Needed for all children
 We srjould eventually have them in our public
schcolsp
01 h e r __________________________ ___
—5Ô*
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Ô# On testing check according to your opinion.
__Testing need not be done to determine school 
entrance at the first grade level.
 Testing should bo used to help determine the
fitness for ALL entering first grade students#. 
Testinrc should be uéëd to determine the. fitness 
for S0I4E entering first grade students.
Which students?
Testimr should be used as an aid in deciding 
whether or not to remove a child from school 
who has not adjusted to the first grade program.
9. Do you think that the generally used chronological 
age criterion ALONE should be used to determine 
school entrance?
 N o
 Yes
If "no" is checked, what other criteria should 
be used?
-59-
10. With regard to chronological age only, what date- 
before which a child must be six years old - do 
you think is the best to use as at least one criterion 
for first grade entrance?
Month__________________  Day__________
Signature
